Abstract-This article reports an investigative case study of an English for occupational purposes course in the Chinese university context which aims to help students attain a level of communicative competence suitable for the globalized workplace. Methods of document analysis, semi-structured student focus group interview and survey with 21 participants, participant observation and teacher reflectionare used to examine the possible outcomes of communicative competence development and the influencing factors. The results are analyzed based on a synthesized course analysis framework which record positive learning outcomes and success factors including helpful training methods and activities, learning materials tailoring, teacher's relevant background and experience, learners' strong motivations and clear learning objectives. Constraint factors include limitations in course time and length, learning environment, English co-curricular activities and learners' lack of practical experiences. Pathway to enhance teaching effectiveness is proposed to promote English teaching reform in both China and the world.
I. INTRODUCTION
In today's globalized economy, many Chinese businesses, including foreign invested companies, require their employees to possess English communication skills. According to Global English (2016) , 67% of the chief executive officers who participated in an IBM survey considered communicative competence to be the key success factor in the globalized workplace. Communicative competence is also essential for job applicants.
Economic globalization and the increasing demand for talent have directly influenced the development of university English teaching and research. Cai (2010, p. 29) indicated that to meet the demands of a globalized economy, university students must possess not only general English skills but communicative competence in English for specific business sectors or industries. The results of a recent study by Wolff (2009) also indicated that China's universities are under huge pressure to update their curriculum to meet market demand, as Chinese graduates' English communication skills currently cannot satisfy employer needs.
The aim of this article is to investigate English for occupational purposes (EOP) teaching in the university context, and its contribution to the development of communicative competence for the globalized workplace. The focus of the article is "wide-angled" EOP courses (Basturkmen, 2006, p. 25) . The objective of such courses is to enable students to "master the industrial knowledge and the ability to work in English in the related job posts". The course should center on developing the competence to use English effectively in the workplace (Cai & Liao, 2010, p. 48) . The key issues explored in this article are as follows: whether the university EOP course design, course materials, teaching methodology, self-access learning platform meet student learning needs and objectives (Chen 2014) ; how EOP courses help students to develop sufficient communicative competence to meet the requirements of the globalized workplace; which factors improve the development of communicative competence for the globalized workplace; and which factors constrain such development.
II. THEORETICAL FRAMEWORK

A. Interpreting Communicative Competence for the Globalized Workplace from Different Perspectives
Previous researchers have offered different definitions of communicative competence for the globalized workplace. Communicative competence in second language learning is associated with "both written and spoken languages and is context specific" (Savignon, 1983, p.8) . Savignon (1983, p. 35) interpreted communicative competence for the classroom model with "grammatical, sociolinguistic, discourse and strategic" perspectives. For the globalized workplace context, Louhiala-Salminen & Kankaanranta (2011, p. 258) emphasized "multicultural competence", competence in business English as a lingua franca (Kankaanranta & Planken 2010; Nickerson, 2015) and "business knowhow". The three factors that determine the effectiveness of business communication are "directness, clarity and politeness". Martínez & Gutiérrez (2013, p. 70) indicated that "business competencies" such as "leadership, negotiation, For systematic EOP course analysis, previous literature has highlighted the key variables. Dudley-Evans & St John (1998) indicated that the main variables of business English courses include "number of students, course time, material, class location, course length, age of learners, teaching facilities, assessment, pre-course information, quality and style of instruction, teacher's appearance and dress" (p. 65) etc. Ellis & Johnson (2002) indicated that business English course variables should also include learner needs and course content (telephoning, meeting, correspondence, socializing), teaching activities and teaching materials.
As China's EOP teaching belongs to the English as a Foreign Language (EFL) field, it is also important to consider factors related to EFL teaching, such as course objectives, syllabus (Nunan, 1988) and communicative teaching methods. Cheng (2011) indicated that EOP courses, as a branch of English for specific purposes courses should consider the factors of "social group, learning objectives, input materials and output tasks, teaching methods and how to evaluate the learning progress" (p. 45).
The main factors of EOP courses suited to the China context are thereby synthesized in Figure 1 China's EOP course analysis framework. How can China's university EOP courses improve efficiency and develop communicative competence for the globalized workplace through effective course design, course content selection and innovation in teaching etc.? This is the central issue this article is to explore to address the gap in the literature.
III. RESEARCH QUESTIONS
Based on the theoretical framework, this article aims to analyze China's university English for occupational purposes (EOP) courses, so that factors which contribute to or hinder the development of communicative competence for the workplace can be identified. The pathway which improves the teaching effectiveness is to be found to enable students to be better equipped with the English communication skills required for jobs in different business sectors. The three main research questions addressed in the study are detailed below:
1. What are the learning outcomes of EOP course in the Chinese university context in developing English communicative competence for the globalized workplace?
2. Which factors in China's university EOP course contribute to the development of communicative competence for the globalized workplace?
3. Which factors in China's university EOP course hinder the development of communicative competence for the globalized workplace?
IV. THE STUDY
The focus of the study is on the factors of course design, course content, teaching methodology/activities, co-curricular activities etc. based on Figure 1 within the key stages of programme development specified in Mackay & Bosquet (1981) in one case study of EOP course i.e. Business English Reading and Writing. The course examined in the current study was conducted between January and May, 2015 in a public university located in the east of China. One session was held per week (Friday, session 3 -5) in a traditional medium-sized classroom with multimedia equipment. The course was delivered over 48 teaching hours, divided into sessions lasting for 3 teaching hours each (45 minutes per teaching hour). The class comprised 25 first-year students: a "pre-experience" group (Basturkmen, 2010, p. 6) , from (Hughes, 2010) , according to the students' attainment levels. The teaching process follows text-based instruction and analysis, student group project presentation on a company case study, student oral discussion and writing guidance based on authentic writing tasks. In addition, some authentic materials were drawn from public media resources.
According to the syllabus description, the course was designed to enhance students' competence in business English reading and writing to prepare them for employment in the globalized workplace after graduation. The course ended with a written assessment, following Business English Certificate (BEC) Vantage criteria. The average score was 70.6/100, with a 92% pass rate. The aim of the case study is to examine whether the course can truly prepare students to meet the future workplace requirements, and to identify the success strategies and the constraint factors.
A. Case Research Process
The data collection methods for the case study include document analysis (textbooks, syllabus and student assignments), semi-structured student focus-group interviews, student surveys, participant observation and teacher self-reflection, which are adapted from the case study guidelines in Kim (2008) in the Korean context. The rationale of data collection methods for the case study also complies with the principles summarized by Yin (2009) to solicit information through multiple sources.
Document analysis: Initially, a comprehensive document analysis was conducted by the researcher to study the course books in terms of the gap with the actual workplace requirements, the syllabus mainly on the aspects of course design and student assignments to identify the strength and weakness in their workplace document preparation.
Semi-structured student focus group interview and student survey: The researcher conducted semi-structured interviews with 21 participants in May 2015. Each interview involved one or two students. The participants were eager to communicate both in and outside class. To ensure that the participants' identities remain confidential, they are referenced here using alphabets (A -U). The students' demographic information was gathered using written surveys, and their profiles are provided in Table 1 below. Nine of the participants were female and twelve were male. Their average age was 19.14. They were enrolled in a range of academic programmes in the fields of computer science, electronics and communication technology. Most of the participants had studied English for 7 to 10 years, and some for more than 10 years. Their average score for self-assessed English communicative competence was 2.476 out of 4 (intermediate level).
The semi-structured focus group interviews comprised 22 questions, which were often raised in the programme evaluation context (Master, 2005 , p. 109). The questions concerned the importance of EOP to participants' study and
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future job, factors of successful/effective EOP class, evaluation of training methods, activities and materials, and the learning outcome in relation to the development of communicative competence for the globalized workplace. Each of the focus-group interviews lasted for approximately 20 minutes. Sample interview questions are listed in Table 2 . Due to participants' inadequate English speaking competence, ten of the interviews were conducted in Chinese while one group used English as the interview language. The researcher later transcribed all of the interviews verbatim. The interview transcripts in Chinese were translated into English by the researcher. The transcripts were then analyzed using the theoretical framework and research questions detailed above. Key information, such as critical points raised by the participants, was categorised into themes to address each of the research questions. The 21 participants who completed the written survey also described other learner characteristics such as learning motivation and needs.
Participant observation and teacher reflection: Researcher and also the teacher of the EOP course observed the changes in the students' attitudes and performance during the course, and reflected on the course delivery process. Room for further improvement is identified to bridge the gap between classroom and the workplace and to enhance the development of communicative competence for the globalized workplace. Different sources of information are summarized in Table 3 . 
B. Data Analysis
The information gathered by different data collection methods was extracted by themes (Brown, 2014) , following the analytical framework in Figure 1 and the frequency of the themes was also calculated. Results generated by different instruments in the case research process were analyzed systematically (Guest, MacQueen & Namey, 2012) to ensure comprehensive and verifiable findings. The researcher, also an insider of the case study, ensures adequate insights and full understanding about the overall course implementation process and students' communicative competence development outcome.
V. RESULTS AND DISCUSSION
Following Figure 1 and to answer the three research questions, the three main themes are as follows: learning outcomes related to English communicative competence development for the globalized workplace, success factors contributing to the development of communicative competence for the globalized workplace and constraint factors hindering the development of communicative competence for the globalized workplace.
A. Learning Outcomes Related to English Communicative Competence Development for the Globalized Workplace
For the learning outcomes of the EOP case study, in addition to a high passing rate in the BEC Vantage level written assessment in business English reading and writing immediately after the course which means the majority of the participants have reached the required level of English communicative competence, participants have especially emphasized the usefulness and additional benefits of the course to help prepare for their future career and workplace communication skills development.
Career development Positive outcomes were reported in relation to promoting the workplace communicative competence when 14% of the participants could foresee to work in a foreign company requiring excellent English business communication skills such as in the following statement by participant S.
I think it is very helpful. I have known a lot about the business activities, such as in the airport, hotel or shops. They will be of some help for my future job. (Participant S)
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Two participants anticipated working in Chinese companies, which also require their employees to possess workplace English skills. Participant U especially mentioned the prospect of working in China.
I think even in some domestic companies, there are still comparatively high demands on English. Many companies are facing the world. When they recruit new employees, they still have certain requirements on English. Therefore, it is necessary for us to study workplace English. (Participant U)
Two participants had concrete visions of their desired job in a company or even developed his own business as shown in the following two comments.
In the future, I think I want to do my job as marketing. Probably I will meet some foreigners and I will be good at communication. (Participant R) I may set up my own business and will have some foreign companies as my customer. (Participant T) Workplace communication skills development 33% of the participants reported that their email and memoranda (memo) writing, formatting and use of professional terms had improved. The improvements were described by Participant F and R.
There are even feedback on the format. I used to ignore the format and punctuation. I even did not know how to use the professional words. (Participant F) I have learnt some professional words, especially those used in business communication. We have learned the formal business language. (Participant R) Analysis of assignments produced at different stages of the course revealed significant improvements in the students' language use, formatting and punctuation. They had learned how to write memos, emails, faxes, business letters and reports in line with the relevant business conventions, which will prove useful in their future careers.
However, a few participants reported that the connection between the course and their computer science major was weak. Participant B's comment is quite typical.
Our academic program has little connection with business English. There is no English for computer science in our course we need. (Participant B)
Scholars have shown that the focus of EOP differs from that of English for science and technology. The former concerns "professional/occupational authenticity, oral and written communication, and workplace needs" (Master, 2005 , p. 105), whereas the latter concerns "scientific/technical reading and writing" (Master, 2005 , p. 104). Nevertheless, it is typical of these learners as Harding (2007, p. 11) summarized them as "studying English at the same time as studying their subject", which might not be "language related".
Learning transfer
When discussing their learning outcomes, 23.8% of the participants emphasized the importance of learning transfer, i.e. the need to put their knowledge to practical use in the globalized workplace. Participant U had this detailed explanation.
Learning transfer is more important. If English reading and writing are very good, but it may be difficult to put it into actual use, such as making resume. It is important to use English in future career planning. (Participant U) However, participant O indicated that English learning is still examination-oriented rather than directed towards the actual use of English. This statement is consistent with the findings of Stanley's (2011) study of tertiary English language teaching (ELT) in China. The College English Test (CET) was found to have a dominant backwash effect on classroom teaching. Teachers prioritize content relevant to the CET over communication skills development, limiting students' practical use of English. The implementation of communicative language teaching (CLT) has also met with resistance in the classroom. Therefore, the context of China's tertiary ELT may constrain students' communicative competence development, despite the demand for communication skills in today's globalized workplace.
B. Success Factors Contributing to the Development of Communicative Competence for the Globalized Workplace
Teaching methods and activities The teaching method and activities implemented in the course were considered helpful. For example, participants B, M and R highlighted the writing task as an effective means of improving their business correspondence skills. For example, participant B praised the writing task in the following comment.
Writing task is the most helpful, especially the email and letter writing. (Participant B) 38% of the participants reported that working in groups on a case study had enhanced their communicative competence, and the teacher confirmed that the students had approached this activity with enthusiasm. As observed by the researcher, most of the case study groups carefully prepared their materials for presentation in class after several rounds of active discussion. The case study group performance was subject to both teacher evaluation and peer assessment. Participant H's experience explained the benefit of case studies.
Case studies are important. We not only learn how to cooperate with others, but also we learn the culture of other countries more efficiently. innovative teaching methods such as experiential learning and simulation should be implemented in EOP classes to narrow the gap between classroom and workplace.
Teaching materials
English language teaching literature indicated evidence that "what teachers and students do in the classroom is largely determined by the course book" (Tomlinson, 2005, p. 143) . However, the development of communicative competence for the globalized workplace also requires authentic material input. Careful document analysis revealed that most of the materials in the course books under study were drawn from authentic media resources, such as Financial Times and Guardian in Market Leader, with typical business topics ranging from "brand, travel, employment, trade, change, organization" to "culture, money, quality, leadership and ethics" (Cotton, Falvey & Kent, 2011) . The design of case-based writing and role play tasks has enabled the learners to experience authentic workplace communication activities. Most of the materials provided in Collins Writing were drawn from the Collins corpus, with a focus on the development of writing skills required in globalized workplace settings such as multinational companies. This guaranteed the authenticity of the materials in the textbook.
As a resource provider, the teacher supplemented the innovative content above with additional authentic materials collected from various sources, such as a template for writing business memos and videos of advertisements made by famous companies in various historical periods recorded in a movie.
Participants expressed preferences to the learning materials, especially the writing guidance on Collins Writing, and the business knowledge and vocabulary on Market Leader. Participant F expressed his willingness to learn about the business background knowledge.
I have learned about the company's marketing. I also got to learn more about the company's operation with examples and methods. (Participant F) 14% of the participants indicated that the tailored learning materials met their academic needs such as the views by participant T.
Tailoring materials is relatively important. The university class should meet the future development needs and broaden the students' horizon with more exposure to the western culture. (Participant T) Multimedia resources Moreover, participants especially suggested more input of multimedia resources as some of them enjoyed watching English films in their spare time. Participant G had a good summary of his learning experience.
I think we need to use multimedia, because learning English is a process of writing, listening and speaking. If we have the class in multimedia, we may have progress in many ways in order to increase our English level. The teacher under study had the educational background and professional experience required to teach the course effectively. When reflecting on the course, the teacher reported enjoying communicating productively with the students in class and providing feedback on various speaking and writing tasks. Therefore, the teacher played the role of both instructor and facilitator in this context. The teacher also evaluated the students' performance, and kept an accurate assessment record. Participant Q also emphasized the importance of class-based evaluation.
The evaluation in the teaching process is important. If the teacher can find out problems in students' learning, there can be better solutions. (Participant Q)
Learner motivation The participants' motivation to learn EOP varied. Some were enthusiastic about learning English such as participant F.
I am very enthusiastic about English since young. I like English. Basically, I need to pass CET-4/6. If will go abroad to study, I also need to pass TOEFL. Angelelli & Degueldre (2002, p. 77) stated that a person has different purposes of learning language. It could be using the language to read the academic literature, traveling with more cultural experiences, getting more business opportunities or workplace communication, of which the fundamental aim is to enhance communicative competence. In this case, participants' motivation for developing language competence for computer science and technology industry and pro-communication learning objectives are also contributing factors in communicative competence development for the globalized workplace.
C. Constraint Factors Hindering the Development of Communicative Competence for the Globalized Workplace
Course time and length Participants complained that the one-session-per-week EOP class was limited in improving their English learning. The teacher reflected that teaching efficiency should be improved within the limited class time while students should be aware of the importance of autonomy in their after-class self-study. Participant F and G explained their situations of English learning after class.
We Co-curricular activities Teacher reflected that to enhance communicative competence development, students should pay attention to English co-curricular activities. However, the participants were taking courses run by School of Internet of Things, and thus had limited access to such activities, unlike students from School of Foreign Studies. These were found by participant Q and U.
We Learners' experience In addition, the participants also claimed that they did not have adequate practical experience to understand the business context of the EOP course such as participant O.
We did not get in touch with business, such as what we should talk in meeting or with subordinates. We need to first experience the business meeting. (Participant O) This is not unusual in the EOP literature. As adult students, these participants are categorized as the group of learners prior to embarking on the journey of work, in contrast with experienced learners in the companies. Therefore, the teacher should in future impart more business knowledge in the classroom to better prepare the learners for their future jobs.
VI. CONCLUSION AND IMPLICATIONS
Based on the analysis framework in Figure 1 which is synthesized for the first time, this article has systematically analyzed EOP teaching in the university context to develop communicative competence for the globalized workplace, the success factors and the hindering factors through a case study. It is intended that the pathway to enhance teaching effectiveness can be identified.
The results of the study show that the EOP course has improved the writing skills and the professional language use. The course can also better prepare the students for their future career. Though the subject of the course seems not to be closely linked to students' academic program in the School of Internet of Things, the case study participants reported positive learning outcomes while the teacher also observed significant improvement in the participants' workplace communication skills development. Though learning transfer, i.e. to put the class knowledge into practical use is widely recognized as a key factor, the focus on examinations in China's ELT today may decelerate the skills development process. The orientation of the university's English enhancement programme should be shifted towards the practical use of English and communicative competence development.
The success factors which contribute to development of communicative competence for the globalized workplace include helpful training methods and activities, tailoring learning materials, teacher's relevant background and experience, use of multimedia resources, strong learner motivation and clear learning objectives. The writing task, case study group and presentation were found to be particularly effective in enhancing learners' practical workplace communication skills and boosting their confidence. More innovative methods are encouraged for classroom practice. Most of the course materials were creatively adapted for classroom use, especially the materials used in the writing task and the multimedia resources. The provision of authentic materials drawn directly from the workplace setting is highly recommended. In this case context, the teacher not only taught the course but facilitated the skills development process, with embedded classroom evaluation. The learners were strongly motivated to learn English, whether due to personal interest or to supplement their academic/technological study. They were also clear about the communicative competence development objectives. All of these factors contributed to the effective communicative competence development.
The factors found to hinder the development of communicative competence for the globalized workplace include limited course time and length, unsupportive English learning environment, limited access to English co-curricular activities and learners' lack of practical experiences. To overcome these drawbacks and to enhance teaching effectiveness, it is suggested to increase learners' out-of-class learning activities by developing a specially designed self-access learning platform so that they will be able to learn English whenever wherever they need. As discussed in relation to EOP teaching in Hong Kong (Chan, 2014) , more co-curricular activities such as workplace task simulation, mock interviews and workplace communication skills workshops should be introduced. Learners should also be prepared to undertake internships or part-time work to gain a practical understanding and experience of the workplace before formally entering the world of work.
This article has both theoretical and practical value. The theoretical framework, course analysis diagram and case research process can be replicated or applied in future research. In addition, the reported study can facilitate China's EOP teaching reform, to link teaching content with students' career requirements. To improve communicative competence for the workplace is also for students to make full preparation for future career development. Though this article only provides one case study results which may not be generalizable, it has highlighted some key issues which are worth exploration in the future research endeavor to enhance the quality and efficiency of EOP teaching both in China and worldwide. From the policy perspective, it is also recommended to stress real communicative competence development in the course implementation process by transforming the English language teaching focus in the current globalized environment.
